Teacher Self-Evaluation M odels As Authentic
Portfolio To Monitor Language Teachers
Per formance

Singgih Widodo Limantoro
Business English Study Program, Polytechnic of Ubaya
e-mail: ngage 2003@yahoo.com

Abgract: Teachers may not fed satisfied with the feedback they have
got from thelr superiors evaudion. This pgper ams a insoiring
teachers with idess of sdf-learning to improve their teaching
performance for professond development. The writer shares his own
expeaience as a principa and a head of the English department in
exploring sdf-evaluation modds to monitor language teschers
performance in the dassoom.
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This paper ams a inspiring language teachers as wdl as language
supervisors or principds with fruitful ideas on teecher sdlf-evauation
modds as teacher portfolio to monitor language teachers' performance.
This teacher portfalio is used as evidence of what the teachers are adle to
do and how they do it. The callection of the teacher's work as portfolio
depends on how the portfolio will be used and what the purposes of the
portfolio will be. As a maiter of fact, portfolio is useful for language
teachers and thar supervisorgprincipals.

The am of usng portfolio for language teachers is to raise the
awareness of becoming reflective teachers, to devd op independent, sdf-
directed learner-teachers, and to achieve the best paformance for ther
teaching effectiveness. The am of udng portfoio for language
supervisors or school principds is to provide dternative ways to evduate
both products and processes of the teachers learning and teaching efforts
and to fadlitate the professonal devdopment of the language teachers.
The teacher portfolio is authentic and more objective data for school
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prind pals or language supervisors to use better judgments or decisons for
thar teachers. Therefore, teacher portfolio could be as dternative ways to
overcome the shortcomings of the subjectivity of the traditiond teacher
evduaion which lacks authentic evidence of ther teachers performance
or efforts.

Further, it is expected that language teachers become sdf-directed
learners as well as researchers by using teacher sdf-evaduaion modds to
improve ther own teaching performance. This activity will adso hdp
teachers become more criticd and avare of thar actions and values given
to ther sudents. These critical behavior and awareness of doing their best
in dass would enhance the teacher’s professond deve opment. By using
this portfalio, it would dso hdp language teachers sep their own ladder
career as academics aswell asprofessonds.

Moreover, it is advissble that language teachers choose ther
prefered sdf-evduation modd to monitor and improve ther own
peformance in dass. Theaefore, this pgper would discuss some
indruments of teacher sdf-evduation modd, tha is, tescher sdf-
evd udion, student feedback, peer observation feedback, teacher reflection
and teacher diary, and teacher sdf-evduation modds, advantages of using
teacher portfolio and theresults of the survey.

INSTRUMENTS OF TEACHER SELF-EVALUATION MO-
DELS

Language teachers may monitor their own teaching performance by
using teacher portfolio. In order to get more objective information on thar
performance, they use some indruments, such as teacher sif-evauation,
student feedback, peer-observer feedback, teacher reflection, and teacher
diary. Here, the writer would like to suggest these five insruments of
teacher portfolio asfollows:

Hrst, teacher sdf-evduation is usad as an ingrument for evauaing
teachers performance. After teaching sessonsin the dassroom, language
teachers could use sdf-evduaion checklids they need. The sdf-
evduaion checklist is used by language teachers to reflect upon their
teaching performance. The teachers may dso ignore the unnecessary
items in the questionnaire and add other necessary items or modify the
sf-evauation checkligs.
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Second, sudent feedback could dso be used as a monitoring
instrument for the teacher sdlf-evauation to enhance the objectivity of the
feedback. In order to get sudents feedback, language teachers ak ther
students to fill out questionnaires which have the same items as teacher
sdf-evauaion checkligs. The dudents are supposed to fill out the
questionnaires directly after the teaching sesson. Student feedback may
become the mog important inputs for the teachers to improve ther
teaching performance. By andyzing the sudent feedback, teachers could
know the needs of thar students on ther teacher peformance in the
classroom.

Third, peer-observer feedback is used to monitor language teachers
performance in the dassroom. In order to be adle to give feedback, the
peer-observers (colleagues) could be asked to St in the classroom and
observe the teaching and learning process. The peer-obsavers use thar
evaduaion checklists having the same items as the teacher sdlf-evauation
checklists. It is advisable that the peer-observer is dso the same language
teacher who could give feedback by conducting dassroom observation. In
order to be able to give objective feedback, he/she should have enough
knowledge'skills and experience in language teaching and know how to
conduct classroom observation. Allwright (1988) dated that what is
involved in classroom observation is a procedure for keegping a record of
classroom events in such away tha can be dudied laer, typicdly ether
for teaching traning or for ressarch purposes. Arends (1998) dso
explaned that obsarvation is a research procedure in which the researcher
watches and records behaviors. a procedure for learning to teach by
watching, recording and reflecting about teacher and student behavior in a
classroom. Basad on Allwright's and Arends points of view, it can be
conduded tha in a dassroom obsarvation, an observer has to do & lesst
three important things:

1. ditting in adassroom watching on the teaching performance aswell as
thegudents behavior

2. recording what has happened in the dassroom

3. reflecting/discussing teacher’ s paformancein the dassroom aswdl as
students  behavior with the observee.

From this kind of developmentd obsarvaion, an observee may
receive constructive feedback that may |ead him/her to the devd opment of
his’her own teaching performance.
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Fourth, reflection is a careful and andyticd thought by teachers
about wha they are doing and the effects of ther behavior on ther
ingruction and on student learning (Arends, 1998, p. 536). Reflection
means tha teachers have to think and andyze what they have donetaught
in the classroom by relating to their previous experiential knowledge and
received knowledge. Rdating to the teacher portfolio, language teachers
can use severd ways to do teaching reflection by usng the results of thar
sdf-evauation checkligt, their sudent feedback, and their peer-observer
feedback. In this matter, the language teachers may discuss with ther
colleagues/peers as observers and with some students about what they
have seen on the teaching sesson. The idea behind this reflection is that
language teachers could ask their peer cbservers/'students to express their
thoughts, impresson, fedings, and experience about teachers perfor-
mance they havejus seen in the dassroom.

Further, this reflection might be used to devdop the power of
critique. Therefore, it isimportant to have an dterndive reflective mode
for language teachers (Walace) asfollows:

Received ‘/-\
Knowledge )
—————— 3 Practice Reflection |—p Professional
Competence
Previous \/
Experiential
Knowledge Reflective
Cycle

Ffth, ateacher diary can be used as away to note feedback rdating
to language teachers’ performance in the dassroom. A teecher diary may
contain important information about teachers performance such as the
wesknesses of the teachersin rdding to their teaching performancein the
classroom or same teaching performance that should be changed, the
students expectationsto understand the lesson better, and so on. Further, a
teacher diary could be a useful tool for both dassroom research and
persond professiona devd opment. And Arends (1998) stated that one of
the most productive ways to enhance reflective thinking is by using a
diary/journd. The results of the teacher reflection could aso be put in the
diary. Thisideaisinspired by AnaHabach's successful research on using
tranees diaries to evduate a teacher training course (Habach in ELT
journd, 1999, p. 183 — 189). She described how teacher-trainees’ diaries
were used as asource of information about teacher-trainees perception of
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a course in methodology. And the am of the course was to provide the

teacher-trainees with the opportunity to be avare of their own perception

of teaching and to modify and enrich them through the perception of new
idess. Moreover, Hlliot (1991) commented that a teacher diary could
contain observation, fedings, reactions, interpretation, reflection expla-

nations altogether, then, as a potentia rich research todl. Thus, by using a

teacher diary, a language teacher could become a researcher of his own

teaching performance aswdl.
The Advantages of Usng Teecher Portfolio of Sdf-Evauaion

Modds:

o facilitaing the professond devdopment of language teachers by
monitoring teachers performance in the classroom in order to
improvethar teaching performance.

e providing evidence of rich and authentic information and evidence of
growth of the language teachers that may be used for teachers' career
promation.

e giving the opportunity for the language teschers to use the teacher
portfolio of sdf-evduaion modds as a pat of their classroom
research.

e devdoping the language teachers themsdves to become independent,
sdf-directed and autonomous teacher learners.

e providing an dternative way to evauate both products and processes
of teachers learning atempts.

e giving a haligic profile of what the language teachers are able to do
and how they areableto doit.

Tablel. Teache Sdf-Evaluation Modds To Monitor Teacher Per-
formancein the Classroom

No AlternativeModds Howtouse Rationale
1 Teacher SHf- After ateeching sesson the e using atescher sdif-

Evduation+ Teecher  teacher would fill out the evaluation checklist

Reflection sef-evaluation checkligt asatool for teecher
and then he/she would think reflection
herd and analyze whet e any individud teacher
he/she hasjust taught with could do thisaone
therecelved knowledge and whenever he/'she
previous experiential needs after ateaching
knowledge in order to sesson
improve his’her teaching

performance inthe future
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2 Teacher SHIf- After ateaching sesson, the Sudent feedback is
Evauation+ Student  teacher would fill out the the mog importart
feedback + Teacher sf-evaluation checklist input because
Reflection and a0 ask gudentsto dudertsarethe

give feedback by filling out teachers direct

the same checklistsand cusomers

then he/shewould look & Using sudent

the sudents feedback and feedback and teacher
compare it with higher sif- sf-evaudionasa
evauation and analyze tool for tescher
them with the recelved reflection
knowledge and previous

experiertial knowledgein

order to improve higher

teaching performance inthe

future.

3 Texcha SHf- After ateaching sesson, the Sudent feedback and
Evduetion+ Sudent  teacher would fill out the peer-observer
feedback + pear- sf-evaluaion checklist feedback would
observer feedback + and a0 ak dudentsand a become valuable
Teecher Reflection peer obsrver inthe inputs

classroomto give feedback Using sudent and
by filling out the same peer-observer
checklig and then he/'she feedbacks atogether
would look & the gudents with tescher Hif-
and peer feedback and then evalugtion asatool
compare themwith his'her for teacher reflection
Hf-evaluation after that, It may be hard to
he/she may andlyze and evaluate onesdlf
reflect themwiththe thereforethetescher
received knowledge and OMetimes nesds
previousexperientia his’her peer to help
knowledgein order to find obsrve higher

out waysto improve his/ teaching performance
her teaching performancein to erich his/ her

the future portfolio

4  Teacher Hf- After ateaching sessonthe Sudent feedback and
evaluation, student teacher would fill out the peer-observer
feedbeck, peer- sf-evaluaion checklist feedback would
observer feedback, and al ask fudentsand become vauable
Teacher Reflectionand  hig’her colleagueto bean inputs
Teacher Diary obxrver inthe classoomin Using sudent and

order to give feedback by peer-observer
filling out the same feedbeck atogether
checkligs. After thet, he/she with teecher eif-
would look a the sudents evaluation asatool
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and pee feedback and for teecher reflection
comparethemwithhisher e It may behardto
sf-evauation. Then, evauae onef
he/she hasto analyze and therefore the teecher
reflect them withthe oMetimes needs
received knowledge and hig’her peer to help
previous experientia observe higher
knowledge in order to teaching performance
improve hig’her teaching to enrich hig/ her
performance inthe portfolio
classoominthefuture In o  Theteacher’ snoteis
order to note important auseful tool for both
informetion about the classoomresearch
teacher’ sperformance as and persoral

well asthetescher professonal

reflection and commitment development
to improve hig’her teeching

performance, the teecher

may useteecher diary asa

tool for hig’her professonal

development.

Moreover, the teacher sdf-evduation modds could function as
authentic teacher portfolios for the language teachers to show ther actud
efforts, progress, and achievements. In order to be authentic portfolio, the
teachers have to uselimplement the teacher sdf-evduation modes agan
and again within a period of time, for example, severd times in one
sameder or one academic year. The more they try out or use them, the
more information the teachers may obtain. The benefits of these sdf-
eva uaion models as portfalios for the language teachers are to control of
the teachers’ own teaching, to assess the teachers' own strengths and
weaknesses, to encourage them to improve thar teaching performance
collaboratively, to hdp the teachers st their own redigic gods of
teaching to reflect their own teaching, and to help them make decisions on
tharr ingructiond plans. While the benefits of these sdf-eva uation modds
for the school principas or the heads of the departments are to asses of
thar teachers achievements, to seethe halistic profile of their teachers, to
see the efforts as well as the progress of thar teaching, to discuss thar
teaching processes, and draegies of thar successful teaching, and to
evduatetheteacher' s performance for promotion.
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These sdf-evduation modds as portfalios become rich with the
evidence of what the teachers are able to do and how they are ableto doit,
and show the individud teache’'s skills, idess, interests and
accomplishments. And these long- term portfolios will provide a more
accurate picture of the teacher's specific achievement and progress. By
showing examples of theseteachers portfalios, they provide an authentic
and redigic portrait of individud teachers d&hbilities. And these sdf
evaduation modds aways offer an opportunity for teacher sdf-reflection
onther own best works.

SURVEY

Particpants

There were forty English teachers from elghteen senior high-schools
(‘SMU'’) in Surabaya, patidpated in this survey. Mot of these
paticpants academic qudifications were S1 graduaes (95%) and S2
graduates (5%). Furthermore, there were forty participants taken from 18
out of 146 public and privae senior high-schools (‘SMU’) in Surabaya
These forty partic pants were interviewed and two out of them were asked
to try out these Teacher Sdf-Evduation modds in thar schools
voluntarily.

Procedure

This survey was conducted between August and September 2003.
There are two parts of this survey — firs, we collected data from forty
English teachers as participants by usng an interview guide viatd ephones
and second, we asked two volunteer English teachers from two different
senior high-schools (public and private) to try out Teacher-Sdf Evaluation
modds proposed in this sudy. In addition, the writer also asked a
colleague to do the same interview to crosscheck the consstency of the
data callected by the writer himsdlf.

Survey Reaults

Thereaults of thefirst survey are asfollows:

(@ when asked about the fedlings of satisfaction on the use of supervisng
checklists in order to evauate the teacher performance given by the
school principas or head of the depatment, the English teacher
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particpants (n = 40) replied tha many particpants (62,5 %) did not
fed sdisfied but afew participants (37,5 %) felt satisfied.

(b) when asked about sdf-evduation chedklists used to monitor the
English teacher performance in the dassroom after teaching sessions,
the English teacher participants (n = 40) replied that most partidpants
(80 %) never usad sdf-evduation checkligs but only afew others (20
%) had used them.

(c) when asked about peer-observer checklists used to monitor the English
teacher performance in the classroom, the English teacher particpants
(n = 40) replied that most participants (77,5 %) never usad them but
only a few particpants (22,5 %) asked their colleagues to St in thar
class in order to observe ther teaching performance by usng
obsarvation checklists.

(d) when asked about student feedback chedklists, dl the English teacher
particpants (100 %) used them in order to help the teachers obtain
feedback from ther students on ther teaching performance in the
classroom.

(e when asked about teaching reflection, some English teecher
participants (50 %) used it but some others (50 %) did not useiit.

(f) when asked about teacher diary, many English teacher partidpants
(62,5 %) usad it because the schod usudly asked them to useit but a
few other partidpants (37,5 %) did not useit.

(g) when asked whether the English teacher participants wanted to use
teacher self-evauaion modes voluntarily, most participants (87,5%)
were willing to try them for their professond deve opment but afew
participants (12,5 %) did not want to use them because the school did
not ask them to do that.

Basad on the data aove, we can seethat:

1. Many participants did not fed satisfied with the supervising checkligts
as an ingrument to evauate the English teacher paformance observed
by the schodl principasin the dassroom for the some reasons:

» theevauator's educationd background was not English education

» when the school principa sat in a dass to observe the English
teacher performance, the dassroom setting was not as natural as it
was. To know their repectful person (aprincipd) in the class, the
students usudly tended to be quiet and the teacher’s action might
be different from the daly teaching practice
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> the principd’s views on the evduaion of the English teacher
performance could be different from those of the English teacher
themsdves or the sudents

» theprincipd scores could be very subjective (different raters might
give different emphadis on scoring) and sometimes they were not
trangparently discussed afterwards

2. All the paticipants had their own ways to get feedback from their
students. They tried to get student feedback because sudents are their
main customersaudience & schoal. In addition, the way the English
teacher got the dudent feedback could be through interviews
(individuds or a group of students) and questionnaires (closed or
open—ended questionnares)

3. Many participants (62,5%) used teacher-diary but mogt of them just
wrote some notes on the teaching dates and the teaching materids
given, for example, some topics taken from page x to page'y of abook
z. They did not mention the strengths or weaknesses of their teaching
techniques or activities used in the dassroom and some important parts
of ther teaching that should be changed or commitment to teach better
inthe future.

4. Afte knowing the benefits of usng sdf-evduation modes for their
professond development, many participants (87,5%) wanted to try
thar preferred sdf-evduation modd voluntarily especidly if thar
schools asked or alowed them to do. But a few participants (12,5 %)
did not want to do that because the schools did not ask them to do o
and they did not want to make themsdves busy with such additiona
burden.

The results of the second survey were in the forms of reports given
by two volunteer English teachers from senior high-schools in Surabaya,
who usad sdf-evduation modds to monitor the teacher performance in
the dassroom. And the reports on the implementation of self-evauation
modd s are summari zed as follows:

The firgt report was given by Teacher R (apart-time English teacher
from a private SMU in Surabayalfemde/32 years odd/3 years teaching
experience/graduated from the faculty of letter in Jogyakarta). She chose
the modd usng teacher sdf-evduation, student feedback, and teacher
reflection. After a teaching sesson, she filled out the sdf-evduation
checklist desgned by John Partington and Patricia Luker (1984). Shedso
asked her studentsto give feedback on her teaching performance by filling
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out the same checkligs and then looked at the student feedback and
compared it with her sdf-evdudion. After tha she anadyzed both
feedbacks with the recdved knowledge and previous experientid teaching
knowledge in order to improve her teaching performance in the future.
The scores of Teacher Sdf-Evaduation and Student feedback could be
seeninthefollowingtable.

Table2. The scores of Teacher R sdf-evaluation and her student
feedback by suing a sdf-assessment scale desgned by John
Partington and Patrida L uker

The scoresof
No. Teacher performanceitems Sdf-evaluation Student feedback
(Teacher R) (average) n=32
1 Iswell prepared 2 31
2  Knowsmaterial thoroughly 3 32
3 Enjoysteaching 4 32
4 Spesksthe language fluently 4 32
5  Pleasadto answver dudents quedions 4 33
6 Isdedicated 3 29
7 Conveys sif-confidenceinthe 4 33
language
8  Prasesand encourages dudents 4 28
9  Encourages gudentsto goesk the 4 30
foreign languege
10 Ispodtiveand condructivein atitude 4 31
toteach
11  Explainsclearly when sudentsdo not 4 24
undergand
12  Isenthudagic and animated 2 24
13  Haspractice with learning difficulties 4 31
14 Goesbeyond textbook. Supplements 2 21
curriculum.
15 Doesnot embarrassor beittle sudents 4 37
when mistakes occur
16 Isnot sarcadtic or critical 4 37
17  Hasfriendly, informal, relaxed 2 25
classroom
18 Usesagresat ded of variety inleson 2 20
planning
19  Acocent ideasfrom dudents [sopen. 4 30
20 Knowswhenthingsare going wrong. 3 26
Hexible

Notes: ascderangefrom 1 (very poor) to 4 (very good)
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Based on the data shown in the table 2, Teacher R did reflection on
her teaching performance by using reflection questions. The results of her
reflections are as follows:

(@ when asked about her stidactory feding of her teaching, Teacher R
replied that sne did not fed satisfied because she thought she had not
given what the sudents expected. She did not fed so satisfied with
shortcomings of her teaching techniques and maerids dueto the facts
that she was not a graduate of English Teacher Training College and
she only used the student textbook.

(b) when asked whether she achieved her teaching aims, she replied that
mos of her sudents understood her explanations and were eager to do
some activitiesin class.

() when asked about the sudents' responses and thar reasons for the
response, she replied that some students gave good responses in doing
discusson, making presentation and doing the exerdses from the
textbook but some others fdt bored for they had to use the only
textbook.

(d) when asked about aspects of the lesson she was happy with, she
replied that she was happy with the reading and writing kills.

(€) when asked whether there was anything in the lesson shewould liketo
change if she has the opportunity to do it agan next time, she replied
tha she would like to use more media, she wanted to assgn her
students to obtain learning materids by using internet or from other
sources such as supplement books, authentic materids (newspaper /
magazines, etc), and she ds0 wanted to use various teaching
techniques.

As shown in table 2, we could see that the teacher redized her
weaknesses on some items that influenced her teaching performance, that
IS, the lesson was not so wdl-prepared, her teaching was not s
enthusagtic and animated, she just taught the materials from the student
textbook, her classroom setting was not so friendly, informal and rdaxed,
and shedid not use variation in her teaching.

And from the dudents scores, we could see tha the students
expected her to exlain more clearly, they expected her teacher to be
enthusagic and animated in her teaching and to enrich them with
learning materials from other sources (beyond textbooks), they adso
expected her teacher to use a great deal of variation in her lesson
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planning, to create more friendly, informal, and rd axed dassroom and to
know when things were wrong. In addition the teacher was aso expected
to praise and encourage her students and to show her dedication.

The second report was given by Teacher A ( a full-time English
teacher from a public “SMU” in Surabayalmae/52 years old/about 27
years teaching experience/a M .Ed. holder graduated from a universty in
UK ). He was teaching third year students (I11P3 dass) within 2 lesson
hours (2 x 45 minutes). His main am of the lesson was to find out the
main ideas from a reading text. The stages of his lesson were pre-reading
(10 minutes), whilst-reading (60 minutes), and post-reading (20 minutes).
In the prereading, the teacher drew students atention by snowing a
picture and asked some questions relaing to the picture. In the whils-
reading, the teacher asked students to do tasks individudly and then in
groups, and discussing the answvers. In the post-reading, the teacher
checked the sudents' answers and explained the problems. He chose the
teacher sdf-evduaion modd using teacher sdf-evduation, Student
feedback, peer-obsarver feedback, tescher-reflection and teacher-diary.
After a teaching sesson, he filled out the sdf-evduaion checklist
designed by John Partington and Paricia Luker (1984) and aso asked his
students (11l P3 dass) and Mr B ( a full-time English teacher from a
public “SMU” in Surabayalmae/+35 years old/about 10 years teaching
experience/an Sl graduate of a Teacher Training College in Surabaya) as
a peer-observer in the classoom. He sa in the dass ad had to give
feedback by filling out the same checklist. After that, hewould liketo see
the feedback of the sudents and peer. Then he compared them with his
sdlf-evauation. Next, he andyzed and refl ected these three feedbacks with
the recelved knowledge as well as his previous experientid knowledge in
order to improve his teaching performance in the future. In order to note
the important information about his teaching performance induding the
results of his reflection, he used a teacher diary as an ingrument for
professond devedopment. The scores of his sdf-evduation, student
feedback, and peer-obsarver feedback could be seenin the following table.

Further, Teacher B, a peer-observer gave his generd comments on
Teacher A’s teaching performance. There were two comments-positive
points and suggedtions. In the pogtive points, Teacher B stated that
Teacher A was wdll-experienced English teacher. And the observer had to
learn many things from Teacher A. He dso obsaved that the sudents
enjoyed his lesson. Furthermore, he suggested that Teacher A should
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gpesk more dowly because some sudents were poor in their English
lesson.

Table3. The scores of Teacher A sdf-evaluation, |11 P3 student

feedback (n=36), and pee-observer feedback by udng a
sdf-assessment scale designed by John Partington and
Patrica Luker (1984)

The scoresof
NoO Teacher SHf-evaluation Sudent feedback Peer-observation
performanceitems (Teacher A) (average) feedback
n=36 (Teacher B)
1 Iswell prepared 4 33
2  Knowsmaerid
thoroughly 4 39 4
3 Enjoysteaching 3 35 4
4 Spesksthelanguage
fluently 4 40 4
5 Pleas=dto answer
students questions 4 38 4
6 Isdedicaed 3 35 4
7 Conveys Hf-
confidenceinthe 4 40 4
languege
8 Prassand
encourages Suderts 4 32 3
9 Encouragesgudentsto
gpesk the foreign 4 36 3
languege
10 Ispostiveand
condructive in atitude 4 35 4
to teech
11 Explainsclearly when
dudentsdo not 4 32 4
understar_ld _
o ;;arnlt;tuegastlcard 4 37 4
13 Haspracticewith
learning difficulties 4 34 4
14 Goesbeyond .
textbook. Supplemerts 4 30
curriculum.
15 Doesnot embarrassor
belittle sudentswhen 4 37 4
mistakes occur
16 Isnot srcagicor
critical 4 34 4
17 Hasfriendly, informal,
relaxed classoom 4 37 4

English Department, Faculty of Letters, Petra Chrigtian University
http://pudit.petra.ac.id/journal gl etters/



Limantoro, Teacher Sdf-Evaluation Modd s As Authentic Portfolio 179

18 Usesagrest ded of
variety in leson 4 37 4
planning
19 Accept ideasfrom
suderts Isopen. 4 35 4
20 Knowswhenthings
are going wrong. 4 30 4
Hexible

Notes: a scale range from 1 (very poor ) to 4 (very good)

Further, Teacher B, a pear-obsarver gave his generd comments on
Teacher A’s teaching performance. There were two comments-positive
points and suggedions. In the podtive points, Teacher B stated that
Teacher A was wdl-experienced English teacher. And the observer had to
learn many things from Teacher A. He dso obsaved that the sudents
enjoyed his lesson. Furthermore, he suggested that Teacher A should
spesk more dowly because some sudents were poor in ther English
lesson.

Based on the daa shown in the table 3, Teacher A conducted
reflection on his teaching performance by usng reflection questions. The
results of hisreflection are asfollows:

a when asked about his satisfactory fedlings of his teaching a dass Il
P3 on August 20, 2003, Teacher A replied that he fdt satisfied in
some ways. He did not fed satisfied with the materids taken from the
textbook which contained too many difficult words for his students so
that his sudents tempted to use the dictionary too often though they
did not need to know the meanings of dl difficult words.

b. when asked whether he achieved his teaching gods, he replied that
there was dear evidence tha students understood the objective of the
lesson and he could seethis from the Sudents’ responses

c. when asked about the sudents' responses on the activities, he replied
tha his students gave good responses on the activities because they
knew what were expected from them.

d. when asked about agpects of the lesson he was hgppy with, he replied
that he was happy with his sudents' responses. The students were
active and asked many questions.

e. when asked whether there was anything in the lesson that he would
change if he had the opportunity to do it again, he replied that he was
going to find out more suitable materiads which correspond with the
level of his students knowledge and ills.
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After Teacher A had done reflection on the data above, he noted
necessary points in his teacher diay in order to achieve his best
performance. From the student feedback, there are things that could be
improved such as the teacher should go beyond textbook, know when
things are going wrong, praise and encourage students, and explain
clearly when dudents do not undergand. From the peer observer
feedback, the teacher could praise and encourage students more and dso
encourage sudentsto gpeak English.

Furthermore, some comments on the data collected by Teacher A a
class|ll P3 on Augus 20, 2003 are asfollows:

1. By eyebdling Tescher A’s sdf-evduaion scores and the students
average scores on his teaching peformance, most of his sdf-
eva uaion scores are higher than his students' average scores.

2. Almog dl the items of the sdf-evaduation meet the highest score = 4
which means very good except two of the items - enjoys teaching and
IS dedicated-have not achieved the highest score. This means that
there is dill an opportunity for him to upgrade these parts of his
teaching performance o that the teacher himsdf will fully enjoy his
teaching and be ableto do hisbet.

3. From the students average scores, we can see that they gave at least
the average score = 3. Thismeans dl theitems are at least good scores
and many of them reach to very good scores. Even some of the
students average scores gpproximatey smulate to the teacher sdlf-
evaduation scores, namdy, conveys sdf-confidence, knows meterials
thoroughly, and speaks English fluently. Based on the students scores,
the teacher could upgrade some items of the teaching peformance,
such as goes beyond the textbook, supplements curriculum, knows
when things are wrong, and makes better preparation in order to
achieve the highest scores basad on the gudents' views.

4. The pear obsarver gave the same scores as the teacher sdlf-evduation.
In other words, the peer-observer scores correpond with the teacher
self-evauation scores.

Besides class |11 P3, Teacher A aso used the sdf-eva uation modd
to monitor his teaching performance in dass Il P4 on the same dae
(Augugt 20, 2003) with another peer observer, Teacher C (a full-time
English teacher of a public “SMU” in Surabayalfemde42 years old/
about 15 years teaching experience/an Sl graduae of Teacher Training
College).
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In class Il P 4, Teacher A was teaching communicative activities
within 2 lesson hours (2 x 45 minutes). The aim of his teaching was to
deveop students' skill in building up grammeatica and semantic sentences
by the use of scrabble game. The stages of his teaching lesson were the
pre-activity (10 minutes) where he explained clearly what sudents had to
do and he ds0 explaned about the objective of the lesson, the man
activities (70 minutes ) where students were playing a scrabble game and
the teacher just monitored and gave some help if needed, and the post-
activity ( 10 minutes) where he collected dl the works and solved the
problems together at the next mesting.

After this sesson, Teacher A filled out his sdf-evauation checklist
and as0 asked his sudents to give feedbadk on his teaching performance
by filling out the same assessment checklist. During the sesson, he dso
asked his colleague, Teacher C to observe his dassroom by dtting in the
class and filling out the same assessment checklist. And the scores of his
sdf-evauations, sudent feedback, and peer-observer feedback could be
seenin thefallowing table4.

Based on the daa shown in the table 4, Teacher A conducted
reflection on his teaching performance by usng reflection questions. The
results of hisreflection are asfollows:

a when asked about his satisfactory fedling of histeaching at classli1 P 4
on August 20, 2003, Teacher A replied that he fdt satisfied becausethe
students enjoyed his lesson and more than 85% of the sudents in that
sesson were ableto write good sentences

b. when asked whether he achieved his teaching gods, he replied that
from the works the students handed in to him, they were awvare of wha
was expected from them.

c. when asked about the sudents' responses to the adtivities, he replied
that the students were happy and redlized that English lesson could be
fun and at the sametime deve oped thar language skills

d. when asked about aspects of the lesson he was hagopy with, he replied
that he was happy with amost al aspects of the lesson except some
weaker sudents might make him sad.

e. when asked whether there was anything in the lesson tha he would
change if he had the opportunity to do it again, he replied that there
was. He dways tried to do things that could hdp his sudents deveop
thar English by colletting more materids which were ussful for
communicetion activities.
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Tabled. The scores of Teacher A sdf-evaluation, |1l P4 student
feedback (n=35), and pee-observer feedback by udng a
sdf-assessment scale designed by John Partington and
Patria Luker (1984).

The scoresof
Sdf-Evaluation Students Peer-
No. Teacher Performanceltems  (Teacher A) feedback Observer
(average) feedback
n=35 (Teacher C)

1 Iswdl prepared 4 33 4

2  Knowsmaterid thoroughly 4 39 4

3 Enjoysteaching 3 34 3

4  Spesksthelanguege fluently 4 39 4

5 Pleasedto answer dudents 4 3.7 4
quegtions

6 Isdddicaed 3 35 3

7 Conveys f-confidencein 4 40 4
the language

8 Praisssand encourages 4 33 4
guderts

9  Encourages gudentsto goesk 4 37 4
the foreign language

10 Ispodtive and condructivein 4 35 4
atitudeto teech

11 Explainsclearly when 4 35 4
Sudentsdo not undersand

12 Isenthusagic and animated 4 37 4

13 Haspracticewithlearning 4 35 4
difficulties

14 Goesbeyond textbook. 4 30 4
Supplementscurriculum.

15 Doesnot embarrassor belittle 4 3.6 4
Sudents when misakesoccur

16 Isnot sarcadic or critical 4 33 4

17 Hasfriendly, informal, 4 3.6 4
relaxed classoom

18 Usesagreat dedl of variety in 4 37 4
lesson planning

19 Acoept ideasfrom dudents Is 4 36 4
open.

20 Knowswhenthingsare going 4 31 4
wrong. Hexible
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After Teacher A had done reflection by using data above, he noted
some important points in his teecher diary in order to improve his
performance. From the student feedback, there were things that could be
improved such as the teacher should go beyond textbook, know when
things are going wrong, be wdl-prepared, praise and encourage students,
and not be so sarcagtic or critical and so on.

The comments on the data collected by Teacher A on histeaching at
classlil P4 on August 20, 2003 are asfollows:

1. By eyebdling Teacher A’'s sdf-evduation scores and the students
average scores on his teaching performance, most of his sdf-
eva uaion scores are higher than thestudents' average scores.

2. Almog dl the items of the sdf-evauation meet the highest score = 4
meaning very good except two of the items - enjoys teaching and is
dedicated - haven't achieved the highest score. This meansthat thereis
gtill an opportunity for him to upgrade these parts of his performance
s0 that the teacher himsdf will fully enjoy in his teaching and show
his best dedi cation as ateacher who could do hisbest.

3. Asseeninthe students average scores, we can see the students gave
at least the average score 3. Thismeans tha dl items are & least good
scores and many of them could reach to very good scores. Even some
of the sudents average scores gpproximatdy simuléte to the teacher
sf-evauation scores such as goeaks English fluently, conveys sdif-
confidence, knows the materials thoroughly, and pleased to answer
students questions. Basad on the students' scores, the teacher could
upgrade some items of his teaching performance, for example goes
beyond textbook, knows when things are going wrong, praises and
encourages students, and explains clearly when sudents do not
undergtand.

4. The pear obsarver gave dmost the same socores as the teacher sdf-
evauaion. In peer-observer opinion, most of the teacher performance
were dready very good ( score 4 ) except the teacher had to upgrade
two items-praises and encourages students to speak English-in order
to achieve the highest score=4.

CONCLUSION
1. There are some teacher sdf-evduaion modds used to monitor
language teachers performance in the classroom so that the teschers
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could improve their own teaching performance for their professona
devd opment

. The indruments of the teacher sdf-evduaion modds are the teacher
sdf-evauaion checklig, the sudent feedback checklist, the peer-
obsarver feedback checkligt, the teacher reflection and the teacher
diary. And the teachers may choose their own dternative modd's and
use these instruments severd times S0 tha they could see the progress
or achievements by showing their efforts of usng their self-evauation
modds as authentic portfolio within a period of time (within one
sameder or one ecadamic year).

. Theteacher sdf-evduation modd's as authentic portfolio are beneficid
for the teachers to control thar own teaching, to assess their own
strengths and wesknesses in their own teaching, to help them identify
and st their own redigtic gods of teaching, and to hdp them make
decisons on ther teaching plans.

. These modds dso show the teachers efforts, progress, and
achievements as wdll asthe teachers holidtic teaching performancein
the classroom and help them to be collaborative and refl ective teachers
. The teacher sdf-evduation modds as authentic portfolio are dso
beneficid for the school principds or the head of the department to
know wha the teachers have accomplished, to help ther teachers
redize the problematic aspects of the teacher peformance, to
understand ther teacherS motivation, interedt, srengths and
weaknesses, to see the teachers' profile of ther teaching performance,
to improve thar teacher indructiond plans, to praise teachers for thar
effective teaching drategies/techniques, and to evduae the teachers
performance for promation

. Teacher <df-evdudion modds fadlitate the teachers to be sdf-
directed learners and affect their schools to create sdf-learning
atmospherefor professond deve opment.

. These sdf-evaduaion modes as portfolios dso hep the teachers
redize thair own wegknesses and thar students needs in order to
encourage the teachers to change thar unsuccessful ways of teaching
or try out the other new ways so tha they could find out the best
solution for the problematic aspects of thar teeching performance in
the dassroom. These will raise ther avareness of their own teaching
performance, motivate them to conduct action research on ther
classroom problems, and enhance the qudity of ther teaching
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performance in the dassroom. In other words, the teacher portfolio
helps teachers become more aware of wha they are doing in the
classroom and also hep them be sdl-refl ective about thar awn work.

To sum up, the teecher sdf-evduation modd is rdevant to language
teachers who teach any language skills and want to improve their teaching
performance in the classroom. It will aso be effective if teachers do not
only use it once but they want to try it in different periods of time and
collect thar data as portfolio in order to see the improvement/
progress/achievement aswe |l astheir weak-parts or lacks of ther teaching
performance. To be effective, teachersthat use the teacher sdlf-evauation
modd have to reflect and andyze thar wesk-pats or lacks of thar
teaching performance and find out the dternative solutions for the
following teaching, and then try it again and again. Moreover, the
collaborative ways to get feedbacks from students and colleagues might
contribute ussful information/feedbacks for the teachers to improve their
teaching performance.
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